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(=) XUBHEBRERIEWRE (2022 /D
1. BAME (Educational Values)

(XSS 2E FOE AR EE (2022 4E/D ) (A
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2. #LESE (Core Competence)

ZLRIFRRIE T AMMERE TR, 2T 2R ANZER E A E
MHERR i, 2Rl S AR o2 S ED I ) . IER RO E M & %
Ak I RBERE ) ( CHTRAR) & p.4), BFELL T M. WESE. SUEER,

SEYE it JFURT S 2 g
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2. HER

ST AR AR AR (R R L BB, R
MRRB M A BERITRESE, RS THST
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=, REHARE

EFRB SR ORTE, CREBEE, ZRAEES, Wizl
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TERMERA A SRR R EE RO, 565860
Featild), ERIBESENEEBOERQTFTES. LR
R BALR ST S, AR LR 0 R
SO EIRATLE R RO, B R LS LR DR
fE, #FMARABOCERERNCREE, BOERNDANERL
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1. EERD
RS AR T A DU SRR, SRR
PR s i etk R R A i, IS
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3 BHERE
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4. F3hEH
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M. ST RSO IR . SRR AT
SARMENETIE, FRRBENESESIR,

BRI BAFER AR 1.
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3. BAB#R (Educational Goals)
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FERBAE S T TR, SRR RE RIS R TR SR R R RN AAR, RS TR
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RS BE AT, RTINS HIRA SIS FIoaE SCiaRsh, F3h5 I
WAE FHILARAE R, e E B 9T 22 21 HFsATHRI, IR~ N %,
AL B CHEA PP 5 AL, RERBNE S H RSG5,
REFES SN B P AR B AR N & AT, REAEE TR RINE S, T3hRTT.

& B

oF mi

FEFRZORT ((FRIF), 2022)

4



(Z)  GmReR) BBLES

1. EMANER (Theme & Discourse)

FEORE T S IR NREEE S, A SER. AS5Ha NS
AR =RV o 9 1 VR 0T = R SR TS A% D AT 5 AU

EENE, SIS ERORFINRM G KR (A, 2022) . ERARE
I RIE T RSO EIR, B AR SR 2 R SR A o BT B AR
2 AEACATC BEHISC, ML RSB RIE TR, ARG AU Ui SO
Hoph s WAk R B R Z SR H . G5 RHAE R R AR 55 R A

2. FEHSFEZHW (Concept of English Learning Activity)

U CIEBN (LU SRS SN A2 978 SR I SR 0 35 7% H AR T 32 H 19
[ AME B IR T S, HAZ 02 DS R B O R IR B, DLEAR
TR, AL FE S 50— RIAHERE IR RS SN, N SR
MRS (E&SF, 202D WEAWKIES . X, BYE=FREL S, &
WHIR. WEETERIRG G —, V& SEE8R AARAAES . B3R 9015 S R O
RIS AL ML 2O E B TSR B I B A SE AT R
AT = R R — RPIF B (I8 3 (5 B R AL S0 R A 2

3. HEVE—{&{L (Integrated Teaching, Learning and Assessing)

“U—— VP —IIRTERE MR BEEE T, BUTIIAL AR %0
Jo 2 STV % B BRI — 5t . HEEEI BRI “H. % 7 =
S, BITER “H— R — i, W T —AMER A E A, [FR
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(Z) AUSTHETEEFGITEE

1. BT RIEMRE, SETAR, RRIBEFRIEEX

FHONEF ) MRRE B ARG ST, £ SO T E MR BRIE PR
B TERABARIE ERIE S RIRAMCRIR, BRSPS Z M
NZUR CHrHER) Go for it! A EHURH BRI SLAT, RIS ACRFE, St
ek BEUER, REANSAR. AStta. NSARE =R EEE. N
ARHLRLLEEOY 510, A FSERRITE R O IRTE, BB SRR SRR,
B H DR S ) SR S22 S 2R, AT IE 2 B

2. ETRRFEINE, BEBRTEEN, EMBATAWZ

LG R O A3 AR AN AR B A, S o0 K& AR E = AE T
JETHI FEI 58 22 AN VB R 14 32 R G R AE B PR 25 A6 A 1 o BB 2R RO & 7R 22 )
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LR RE 22 A R O R TR TR (Loh & Choy, 2015) .
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ORI B HH O R ST AR AR SR AL TR R L 1 (0 S,
BT HOSR MOV Stz D R IR S IRIR S 1 & N HAsfeft 7
ARAGHER . CHriftr) Imife i, ZEROIHR RO R IR KR K TR Ay
Hix, 24 Ao R E NThat. Bk, A R AR B IR 58 B e
>, ABESEIR R AER ORI RN E AN (R, 2019, B4,
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LG HEAR B MR R S RN S L AR S D AT S IR AR R TR R A AT
SERAL TR B SUR AR BLRE IR R MEHES 7 50, SR RHIR I NERR R, R
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4. BT ZBIAHKE, SFEEFH
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(M) FHIEZEHRENH

REEFWAIZH 1“5~ § Wi ” (Production-Oriented Approach, f&j#X POA)
IAZ 0B S S 2 AR A B, BT

1. POA #0382 (Philosophy of POA)

PR EVEE S RS L, sRiAHECE B SRS RIS A B 3,
MR “E 87 iR . A E RS T IR s AT 55, &R IRF).
TR B PRATEERTT, SEIliR AU 4m e H bR st R, 22409 17 Rk
R, THEAABOTHEERN S SER T, AWrinseiE S 60, watkseifvr
“ R (Big Ideas) % i Firs i K8 5 OW & A 38 W & A MRS .

2. POA HZE%%E (Teaching Stages of POA)

POA WIHU A A T4 “IRBI— R B— VP4 7 T BEAL R

OXENIA T ) AT S5l ™ 1, AR SR E, AT B0 hAT
(2 SRR, B ST . R 2 A2 2 577 WA R, BB A) 73y S A e
ST . (e BT ) AT SR B IS SR AL T2, R A B e A
FEHAESS . NTEREEIE AR, WA AR R RS AR
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In Nature’s bosom remain the historical sites;
My friends and I now climb to their height.

Meng Haoran
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=, Hgit
(=) B (Analysis of the Unit Contents)

What: AHETTHFNERI T “AN5ta” FE MO ES “Psk. e
AT R CRPEEROR Y, BARTERN CHBRINHLTT Y o AER T R RE R AE
it (making notes), SEESRNEH KRR 28l LTS — RS54 CHE. 3
TUAEa#r, SREUE AR TR &— “HiRiE, B, JFIRA, 2K,
AN I BRI A A IRR K

Why: AHPITHENR EERSE “IRly” It i A b,
B, 2
CHBREILTT X T

AL IHE H K S BT, BIRER
Fi 2 i, BRSO BRI 3 B R AR T — R, RN
‘]jj,‘ A

FERRAT IS AT, BRI E I RE ST, KSR

ANG —y

730 WL JETR AN B R A i, RS2 TR S 2 A R 5 R S AR TR 25

JJ o

2o DLRIUHEAR S O] AR, 5l AR, AR FENEAER 21
How: #MZA4NE, 'RT

RS, I ERRARK MG, 25

B, WOk T ABATTR SR S ST TR S, IR T I AR AR .

Sk, SRS, MM =R I -HAET . IMBEENE T Do, dikz . BE
WE5R 1 RS S EENINBN T, RAE TS H M, AR AT B B

A B TTIE R R
ES BRRE CER BRAR FEE N
Section A 1b o PO A R AT | RS E
ection 3 53 4 N = <7 N
A0 S - ’
Section A 2a-2d PO B EHEAR JE BB A s Ty Y32 N )
X NGIlEERD] Bt making notes
Section A 3 Wik = H IS4
ection a A YR B SCAL B R e
Section B 1b-1c | #fiE S AL R GO S (5
R AL
. VN HAFEERM HOMYALE S SIE | i making notes B A%
Section B 2b PR . . .
AR AL AL W M) HCHFRS
_ o o SO SI16 5 hE (K2 IR SR 1,
Section B 3a-3b T B ) . N ,
AL S Db s 143 e S A TR
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FEAWE (Biky, SHR,
TTHRSR, {B{E%)

#H4: 25 "My Hometown"# fESZEEER

IR it ol I N2 2 N || N3 T HiH3:
THEENA - AskikeEs I THRIEYIE HEEEE RSN, bl EEE1E
Bln have been prat iy HIBYIE BARes EHRZ
iyl EsZik, i EEFMm
WMAXKISRIEERIM S |
Section A (2a, 2d) AR EE S .
| Section B(1c. 1d) BENASERS
FISFPEMIENL
Section A1b
N " FIAEERAIEMIEX FIFIESA,
RS EMIERISLINE, 1, HEPENL e A=
DEIRFEY Section A (3a) Section B (2b)

“BRRMEF. AR BITEER. MSHEARER

=RSHEE AN ANE
B, " fEdRitR . KIE
BZ. THML. BfERZ

NS EREITRIHTT AR R

NR2: REBEEEANXRER, RE

PANIR, SR

'_I

I_*

AT AT R R BN AT
1. IEERE: 8

1 3R in such rapid way, 1.General ﬂiﬁiﬁ@mmﬁ
Singapore, China, couldn't believe my information(size ’zgr’f%ﬁ,
Southeast, zoo, eyes, and location, a' H:ggd alza'ce to
Night Safari the history and population, wgn't hapve S
2 iR development of, weather,history, rabler ¥
It's interesting! e.g.Watching the places to visit,food gne reat thin
It's a great way to tea preparation is to eat) 3 @%ﬁigﬁj- o
spend a Saturday just as enjoyble as 2.Comments O'n the ohe Hand
afternoon. drinking the tea (opinion) on the other hand

itself.

“BRRMF . AL BTES
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(Z) Z1ES4T (Analysis of the Students)

JEER I P A i 2 S i, SR T2 5% 2G50, A 5FREEEY 2]
WIEE, RT S5 AFEFRSEREE TS CEEBRHERRE. BFEER
W B BRI, JF R R IE R B 380 5 Bk LR &R Geigia H
AR TEVEANR, FERRE TR, G 5C 32 RURN TS N 45 1R AT T R RUA AN
fa] BLAS I, RIS FRAHKHE B SR H CRIER MM, RN AR T
BHEE. Bk, afeASETARRAE Y.

H 2 22 A 0 5 3 L K R A (EE AR B AR A5 5%
P Z R RN SRS RS o DR, FEREAN NSRS BEIE, By Rede it i 2
HH /D, G I BT 2 (R mAS A2 R ol BH RS, 32892 1) RO 48 0% 3% S FH AN 248
PRI, FEBTHI 7R 2O AR R S 2 1E 5 Sk, DUMEAMTA WA TR . A
TCAR T, A RES i AR S8 U A B O 2ad 7 Az, FF i AN E]
SAGHEE ], RSB S, WK ZHATERL, AP E.

(Z) BxHFEBFR (Teaching Objectives)

BInHF B AR

1. AEHFTAIE 5 Lk E L iy K2,
BEEeS | 2. BEH LR 5E R S i 2 i i b T

- 3. AEX H CEMHIH T BUR 2 AT DR EAA MR R
b | L BB RO AR A L

E I I 0 P 2B I R I 2 2T
%= o | L WD T RS SRR T T AN A B
2. W TR IR S . B, AR

1. e B/ NS SN2, BRI S8 S ot Rl 22200, iR 1e
£38 | BRI RN
2. WG RIAF DA, B IR SRR B 15

W | P TEARE KRS, WALIER SR, 5 FREA AR b EiE 75 1%
BB | G RR

14




() ZEFHFEAZ (Analysis of the Lesson Contents)

MFRd 5, Zd R abirmg v s, 8 BT “ANS5Ha”
CHRBERISCAL” . MEH EBEMIET R Jeal AR DY Ky T E g it
1774 X VU7 T N2 I T s e o O )l o I B e S0 &, S AR W] DAAR
T BN EERERAESGEG . XRCERSGS T EHIERT.

TEE I E R FH RS T EN, A EAEZHPE NS JXR CFE G
B2 WIS 13X — SR 2 B “ China” “Chinese” #tAl AR L. 7E15
WEJTH, RS AFR you AEAR)TRYFETE, FEMSNIAETER . [
If, FRATTH AT DURITE, A0 T i) 5N S 2 B, A2 & O
REFEHT NI e i 1)+ B v ] i 2 ik 4 7 T R s oK

I AFINI IV S o I — B — I P ok B 2IE AR R 45 . B4 T E A
Wi % 5= VE B J7 1 “ language-food-attraction-location ”; 5 £k . o [ A B A £5

“barrier-free communication-nice Chinese food-particularity-superiority ”.

(R) XiEFFZFBFR (Teaching Objectives of the Lesson)

1. AR B AR NS E R, BEMEORE, $RHCA RTINS ME
WAL E . IEE . B, RS A RS

2. AR THRRIUN A JSH N K A(E B B4 R, AT A4
T ][RR SR 2R I R 17

3. FARWE T AER Y BEREN, DUNASERTE St difE—
P B O ERIHTTECH O 2 K E ALK

(73) AIBEHFEEL (Key Teaching & Learning Points)

A Y2210 B fi] 5 1) SE 4E T BB I R 3 A5 B JFREIRIEEIC AR R ik
BRI E L o

() AR M (Anticipated Teaching & Learning Difficulties)
N T ARE A AR I G B, WA EAACHR S, T
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IS IAHORAS BEAT 7328, IFR Al e 2 b ) 2 AR SR A R 48 3 BIREAR

(J\) FEFEEES % (Teaching Methods & Learning Strategies)

1. B

B2, (Situational Teaching Method) /& 3% [ N 15 5 22 5 AE 20 4
30 FFARE] 60 AR RIE ) o ZHCFIERIBER IS, ZUNE H 5 A
BB EA BB ORR, DUERATMARN. A AN R, a4 —
TE IS FEAARLS:, TS B AL BARAOME , Al AR O BENLREAS 2 K eI 25 07
o AR, BUNIE OB ARG 2 H I s 5, 51 SRR TR

2. ¥&

A 1ER2] (Cooperative Learning) #2JiT 20 tHh42 70 4F4R, ZLIZEAA
Hols, SR LA IR R AS TN S A N Bt ) 2 ST B, 33 B 2 A SR 22 B i 7 1
Bt AEREZC AT, W eRIEE .. SR SENHMSE P, I
HEVE AEGIEATEEVIY . SRR, IR ER AR T Z @A
AATIRF, FAEVNAGE, HIER 2 EAERIFEITER, BRRKEEMEIE
PEIEYE

() XFREFHFIBFES TR (Teaching Aids & Materials)
ZHRECEIRE. AR BEA. ¥R TMhEXRF

(+) BFEEIIRHE (Teaching Activities)
1. H¥7KEE (Teaching Flowchart)
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Activity 1- 33RE BHR 1818
515 |, B AR R |
AEFERSEERETR

( 1% 3 mins)

Activity 6-3F M B R 2
SEEHMNES T | fME. 12
PEIERELER |, HEHHE

Activity 2-3t R ER 1
S SES TRETR | iE
Hskimming , RASENEERAISE
—HiE , BEITRREEAE.

( B 7 mins)

Activity 3-XIREEZ B 2
PEFRES—. B,
HERATEES | SISHE TR
. (SSEREE 5 mins)

Activitys IR B 2
HFSIR LOBESE , 240
R CRISTIRAEIS, 319

Activity 4-FFR#EZ B R 2
M=, MEAR , RIS
FHIEFIEERE | 5ISFETE

BEFIRIERORR, 3152 ENFIRFAE  HTOERED THRSRNMERISTIL,
2 Bmaking notes RIEHER f3l4%,  ( RIFPSEREE 5 mins ) ( RIFESCEE 5 mins)
7 mins
Activity 7-3IREEF BiR 354
IMAE(E , R A Activity 8-XIRIZF BiF 3/E
B, HECHRZSIEESS # BURFIEHNEAR AR PRHE
iR, SISREEFESFRR, RZEIR , S5ISFEEFRREL
( IEBBLUET 7 mins) #. (EREEIEF 6 mins)
2. B% 1% (Teaching Procedures)
23 Biw 22 2)iEBh 2=V
1o [ B A 4 % 0| Activity 1: 2 MEMAL, 550 Mike | A RS S5 0 3)
WrnEs, HEKE, | WX 2, BENEHm S E M | A2, E305E4
PFEIUA SH NS | ALE, Sk B T | A ZEEEH W
;%\ ’ ﬁﬂf@ﬁ’fﬁﬁ N -\I/HEI: %n ‘/E{éé'ﬂ o
B~ BY. R
RKEE.
(2] A 15 mins)
Activity 2 : == 4 o W P8 b @8 5 | 4 R A AR IR A A
“Singapore is a(n) place.” & | N A1 it #& H 11 i)
*I1H1d skimming, PRIEHHGABIE | A
FIoE, “AAfEEREB IS —A)1E,
HHIE O T HRBE K E
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] While-rending ¥ e

languages

population
Find out the key words of

cach paragraph. food
Tip 1: Skimming for the 700
main idea without
reading every word. -
weather {
b

Activity 3: FAAFANRIELE —. “HR
B, IFImlE

What language can we speak in
Singapore?

What food can we find in Singapore?

Circle the food words.

A o
While-reading —

TSNS LY Read Para.1 and underline the answers.

What languages can we speak in Singapore? Why?

Have you ever been to Singapore? For ::;':‘::::;
thousands of tourists from China, this small

three fourths
island in Southeast Asia is a wonderful and

safe place to take a holiday. On the one hand, more than three quarters of the
population are Chinese, so you can simply speak Putonghua a lot of the time.

On the other hand, Singapore is an English-speaking country, so it's also a good

place to practice your English!

E— .

‘While-reading

Careful reading Read Para.2 anhe food words.

What food can we find in Singapore?

Have you ever |riedutsm£e of China? Maybe you fear that
you won't be able to find anything good to eat when you travel. In Singapore,
however, you'll find a lot of food from China; you won't have any problem

getting rice, noodles or dumpl is also an excellent place to

=
2 &P
try new food. Whether you ]ik |

you'll find it all in Singapore!
Tip 3: ing for specific i ion and pay ion to the words.
h D 4

BB FUTE A F & DR AOE 52 AR E, LA St 28k
QIBLE S, FAEEATRSI ST, BEENSEmE. BEHcHE. WEBERE, N
] B R HIZ 5 SO T HOmBAE BRI, 5] S22 E R AEER O8], BiREd
R PR L 35 E o
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2. HEFRIKA K
B EARE R,
it B YE T B I ) A
1 11 Sk A 28537 03 1
L

(NS E 17 mins)

Activity 4: FAFREE =, WUEHARK,
SE R 1 A E R

‘While-reading |

Careful reading

1.What’s the weather like in Singapore? Why?

Read Para.4 and answer the questions.

It’s always hot in Sinapore because it is so close to the equator.
2. What’s the best time to visit Singapore ? Why?

You can choose to go whenever you like because the
temperature is almost the same all year round.
- —— -
A .
While-reading | —

Careful reading Read Para.3 and correct the false statements below.

1. It might seem normal to go to a zoo when it’s dark.

2. It’s better to see lions ana ;lgm during the daytime
because they will probably be awake. | atnight |

3. At Night Ssfari, people can watch animals in a less
natural environment in Singapore.

- - A

Activity 5: =T B4 K, FAERBEAN
A CXHMIE RE .

Post-reading ‘

What do you think of Singapore?

e

Activity 6: S AELEZUNIITE S T, FiE.
FEHER 2580

JEERP IR G S EPSH
SR i 1 Jir A o

At least three reasons
to visit Singapore

oy 10 i Sinporm
o Fu. moe thn e guates f fhe pen
e Chce, 0 e o 3 e wih oo
b it Wih e,

9 Secand, Do e cifierent binds 1f fwd. i b5
o gl chase oty e fod s 45 Jninn
ok T ol 30

o Lui it s gedal to wwech a1 ot of animals
in 8 mate s fontest 2t .

Tip 4: Making Notes

P wcici
’ After reading, write down the things you have learned. We

things better if we fake time fo veflect.

always

AR RE A X ) gt

A7 IR St

H B 538 5 i 4
O W IN R E
I REF 28 HEFF 20T
T e 1) S AL

AR A RE AR A AR
RN, %
15 258 IR 1 1
JEA, 45 F S AIE
HvEHT o
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Wit E: ABB Y ) B S EEESE RN T EER, FRES MR
MR, 2230 PR R S . HAEEZITRS T, RIEELESE, A
REBIMT, BPHEIER NS, RN making notes [P 1EH AE. “AAEEIE R
EE Ve h] E 43Kl 21 making notes B8, HsEx B4EF KRN, #—DH
Bk, WIES, J9iE S M SOE 5.

3. KM S B C | Activity 7: SFAENAEVE, RIEFBLL | 24N S 7F R

BRI R B AT B | ORIE R, FIER 2 BN AL, P
B, BUNAEERIE .- WAHFER K 2

ﬁ&_ﬁ_‘ 't'E[J ’ﬁf _‘/ﬁj\ﬁ’ﬁ% E=TEETE Make a poster and list the reasons for E'ﬁ%?ﬁ*&ﬁ%% °

visiting our hometown.
HER o

GEF£AUHT 13mins)

Activity 8: /NH R 5 [ A HE A G A L[]
FLHR 2 iR

BT AHr B S B AR B AT B RIS T, G TEE HprsiE =,
K 2 BARER, FFmRPEEATICIR . A NRAE M SLATE, EREER.
RHE BN AR 2 e, KEEFRET], YIPRE M. S B1ER
WIR K5 E SRR ESEbrrd, B iREARACFAERTER, K
B JE AN 550 IR AR RHT RS, SR SE k.

YENL it (Assignment Design):

WM 1. RO AR A B AT N
2. SEREE 71 TR 2d.
A IR ERI T, HE— AT,
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3. #/RPiZit (Blackboard Layout Design)

Unit 9 Have you ever been to a museum?
Reading

PR IF
}anguage

Singapore

weather

4. V3% (Evaluation Chart)

i * * k| kokok
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3. (BRI
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IV. English Version

1.1 English Curriculum Standards for Compulsory Education (2022

Edition)
1.1.1 Educational Values

According to The English Curriculum Standards for
Compulsory Education (2022 Edition) (hereinafter referred to as the i ihRebaE
New Curriculum), the English curriculum for compulsory education
embodies the integration of instrumentality and humanism,
featuring basic, practical, and comprehensive characteristics. onerm
Learning and using English helps students appreciate diverse cultures, compare
cultural similarities and differences, understand the essence of cultural differences,
develop awareness and skills for cross-cultural communication, foster an international
perspective, cultivate a sense of love for their homeland, and strengthen cultural
confidence. English education helps students form an informed world view and
outlook towards life and helps inculcate a system of values, so as to lay the foundation
for students’ lifelong learning and adaptation to future social changes.
1.1.2 Core Competence

Core literacy is the full manifestation of the nurturing value embodied in the
curriculum. The curriculum seeks to help students acquire the core competence so as
to prepare and equip them with the key language competences, value systems, and
essential character-building skills they will require to excel in today’s world (New
Curriculum, p.4). The following four aspects are enunciated in the Standards:

language ability, cultural awareness, thinking quality and learning ability.

=, WRHRE
RMEHSORR, ASRBER, RRARES, NI

) BOEREN®

(The Curriculum Standards, 2022)
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1.1.3 Educational Goals

The New Curriculum highlights the importance of an English curriculum that

revolves around the core competences to develop students’ language skills, cultivate

their cultural awareness, enhance their quality of thinking and improve their learning

ability. To attain the core competencies, students at the junior secondary level are

expected to meet the following goals:

In terms of their language skills, students should be able to comprehend simple
oral expressions that are clearly pronounced and slowly articulated, and recognize
the meaning conveyed by different phonetic features; they should also be able to
communicate with others in small talks on simple and relevant topics; they are
expected to comprehend and briefly summarize the main content of a text; they
should be able to analyze and sort out basic structural features of common
expressions in texts; and they should be capable of describing and presenting
information about people, events and objects around them in written language.

In terms of their cultural awareness, students are expected to be able to recognize
the importance of effective intercultural communications and exchanges, and
have a preliminary ability to use the English they have learned to communicate
and exchange ideas across cultures, acquire and summarize information on
Chinese and international cultures through brief texts, identify different cultures,
pay respect to cultural diversity and differences, describe cultural phenomena and
cultural differences in the language they have already acquired, and know how to
voice their values and identify with Chinese culture.

In terms of their thinking quality, students should be capable of detecting the
development and change of events in a text, identifying the correlation between
information, grasping the overall meaning of the content and judging the rational
connection between sentences and paragraphs. They should be able to extract,
organize, and summarize key information, the main content, ideas and opinions in
a text, infer the psychological and behavioral motivations of characters, etc.

In terms of their learning ability, students should be able to actively participate in

various practical English activities inside and outside the classroom, learn to use
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contemporary information technology, set clear English learning objectives and
plans, summarize what they have learned, reflect on their progress and
shortcomings in English learning, pursue suitable English learning methods for
themselves, cooperate actively with others in learning activities, and think about

and explore the most learning process for themselves.

Language
Ability

Core Competences in English (New Curriculum, 2022)

1.2 The Core Concepts of the New Curriculum

1.2.1 Themes & Content

Themes, providing contextual scope for language learning and curriculum
education, include three major scopes, namely “man and self”, “man and society”, and
“man and nature”. The English curriculum should always focus on examining the
meaning of themes as the core task of teaching and learning, and base its teaching
rationale on integrated learning content that leads to the overall growth of students’
core competency development (Mei Deming et al., 2022). The content of English
learning materials encompasses both linguistic and cultural knowledge that helps
express the themes and provides students with a diverse range of cultural information.
At the junior secondary level, students are expected to familiarize themselves with
various types of content, including narrative and expository texts. They should also be
able to recognize the primary purposes, structural features, and basic linguistic
characteristics of narrative, expository, and other common types of texts.
1.2.2 Activity Concept in English Learning

The Activity Concept of English Learning (hereinafter referred to as the Activity
Concept) is a proposition and solution for teaching foreign languages in China to

implement the core competency goals in the new era, with its focus on a series of
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interrelated, cyclical and progressive activities in which teachers and students
participate, aiming to develop the core English competencies. It provides
implementation guidance for teachers to organize classroom teaching (Wang Qiang et
al., 2021). The activity-based approach integrates language, culture, and thinking to
accomplish the integration of objectives, content, and methods, which incorporate
teaching and learning as an important way to implement the fundamental task of
establishing ethical education and cultivating core literacy in English. The
activity-based approach employs a series of interrelated and progressive activities of
“learning and appreciating”, “applying and practicing”, “transferring and initiating”
for implementation of education in English classroom
1.2.3 Integrated Teaching, Learning and Assessing
The integration of teaching-learning-assessment means that in a specific
classroom teaching activity, the teacher’s teaching, the student’s learning, and the
assessment of peer learning should aim at the common goals. A robust and dynamic
education paradigm has been built from the original “assessment of teaching” and
“assessment for teaching” to the current “teaching-learning-assessment” integration.
Meanwhile, the role of “assessment” in monitoring and adjusting teaching and
learning become central (Cheng Xiaotang et al., 2023). To effectively use assessment
as a tool for learning and teaching, the following standards need to be met: firstly, the
content that students are required to master should be consistent with the teaching and
assessment objectives; secondly, the level of knowledge that students are required to
acquire should correspond to the teaching and assessment objectives; and thirdly, the
assessment objectives should be feasible and realistic, taking into account both the

teaching and learning perspectives.

1.3 Holistic Unit Design based on the Big Idea Concept

1.3.1 Exploring the Thematic Meaning of the Content by Analyzing the Text of
the Unit Based on the Curriculum Standards

Themes provide the contextual scope for language learning and curriculum
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development. They represent meaningful expressions within the themes. The content
of the curriculum conveys linguistic and cultural messages related to the chosen topic
offering students materials on a variety of genres. The textbook, Go for it!, is closely
connected to real life, reflecting the characteristics of the times and breakthroughs in
society, and keeps pace with the achievements in science and technology. It focuses
on the three major themes of “man and self’, “man and society”, and “man and
nature”. The content is organized in units, centered around these themes, and
incorporates different types of texts, incorporating language knowledge, cultural
knowledge, language skills, and learning strategies to create a holistic system.
1.3.2 Determining the Meaning of the Themes and Constructing the Big Ideas of
the Unit Based on the Content of the Unit Study

Unit themes are the material basis for the construction and production of big
ideas, which are essentially structured knowledge constructed and produced around
multiple sub-themes of the content at the unit level. Big ideas in English learning need
to be viewed through a dual intra - and inter - disciplinary lens, i.e., they are divided
into linguistic big ideas, which point to the disciplinary ontology, and thematic big
ideas, which are interdisciplinary in nature and complement each other (Lambert,
2016). They provide a context for students to learn a language and explore the
meaning of the subject matter, and they are infused with emotions, attitudes, and
values so that students can construct and generate higher-order cognition,
problem-solving ideas, and positive values based on the subject matter after learning
(Wang Qiang et al., 2022). Linguistic big ideas refer to the knowledge structures,
strategies, and learning concepts about how language is comprehended and expressed
in the process of learning and using language, and are important mediating tools and
process vehicles that support the construction of thematic big ideas. Big ideas in
English teaching are an organic blend of linguistic big ideas and thematic big ideas,
which have different emphases but are complementary, and contribute together to the
development of students’ subject core competencies (Loh & Choy, 2015).
1.3.3 Generating Structured New Knowledge Based on the Big Idea of the Unit

The “big idea” provides a new way of thinking to solve the problem of
27



fragmentation and superficiality in English teaching, while the proposed holistic
teaching of units provides an organizational framework for supporting the acquisition
of the core competencies, promoting curriculum reform, and moving towards the goal
of nurturing people. The New Curriculum clearly highlights how the holistic teaching
objectives should be designed to direct the development of core competencies and tap
into the holistic nurturing function of the unit. Obviously, the complex nurturing goal
of developing students’ core competencies can only be achieved through a complete
unit of learning with a relatively long-term learning and teaching cycle (Cui Yunhuo,
2019). In addition, a holistic unit teaching also carries a relatively well-structured and
more comprehensive knowledge of the English curriculum. The structuring of the
curriculum content requires a change in the simple linear arrangement of knowledge
and skills, reinforcing the intrinsic connections of subject knowledge and highlighting
the essence, ideology, and internal logic of the subject (Mitchell et al., 2021).
Teachers should grasp the teaching content as a whole, design holistic teaching
activities, change the fragmented teaching approach of “point by point” analysis of
knowledge and “item by item” training of skills, and shift teaching focus from “point
by point” and “transmission” of knowledge and skills to students’ active learning of
knowledge and skills, and address the relevant, integral, and develop students’

capabilities of comprehensive knowledge construction.
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Schematic Diagram of the Components of the Big Idea in English (Wang et al., 2022)

1.3.4 Analysis of Student Learning Based on Experience and Cognitive Level

In general, most students in Grades 7-9 are able to fully understand the meaning
28



and value of learning English and have acquired basic English language skills,
including basic skills in listening, speaking, reading and writing, phonics, grammar,
and vocabulary. They have also mastered a certain degree of learning methods and
strategies. Most students can accomplish basic reading and writing tasks, acquire and
integrate factual information and express their own opinions; they can understand and
draft simple passages and complete some simple communicative exercises in English.
The classroom content is arranged in a targeted manner meeting the psychological
characteristics of the target students, with their after-school assignments being set at
differentiated levels to facilitate successful learning by students of varied learning
abilities in the class and to elevate their learning motivations in the English classroom.
In addition, a mutual helping and learning atmosphere with the teacher’s
encouragement and guidance among classmates is highly embraced. Only in this way
can inadequate learning methods be corrected and mental resistance be eliminated.
Under such a holistic and personalized method of teaching, students' mental
toughness gets substantially enhanced, and their motivation and confidence is greatly

increased throughout the learning process.

1.4 Production-Oriented Approach in Classroom

The teaching pedagogy of this particular course is based on the
Production-Oriented Approach (POA). The concepts and specific teaching stages of
POA are elaborated below.

1.4.1 Philosophy of POA

The POA advocates a learning-centered approach, emphasizing that teaching
objectives and tasks are centered on students’ independent learning, so as to overcome
the problem of “separation of learning and use” of students. The whole teaching
process begins with specific tasks, and students are motivated to learn after
recognizing their own cognitive and knowledge shortcomings. After several rounds of
motivating, enabling and assessing, students produce a large amount of learned
knowledge, thus improving the teaching effect. In order to acquire knowledge,

students need to strengthen their language skills based on the topic.
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1.4.2 Teaching Stages
The POA teaching process consists of “motivating, enabling and assessing”
stages.

At the motivating stage, students are made aware of their own shortcomings

through the tasks, so as to motivate them and stimulate their desire to learn.
Depending on the way students are involved, the motivation could either be simple or

complex based on students’ ability. At the enabling stage, teacher helps students

complete the tasks by providing scaffolding. For each task, three conditions are

required: content, language, and discourse structure._At the assessing stage, tasks for

teachers are to promote English language learning, improve English language
teaching, optimize curriculum design, and monitor academic quality. In the
POA-based teaching process, assessment can be divided into immediate evaluation

and delayed evaluation.

(D Teaching Philosophy (@ Teaching Assumptions
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Theory of POA (Wen, 2015)
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2 Teaching Design

2.1 Analysis of the Unit Contents

What: This unit presents the sub-themes “History, Social Culture” and “Science
and Technology” under the theme “Man and society”, with a focus on the specific
topic “Interesting Places”. The reading skill involved in this unit is the making of
notes based on a text, and the writing task is to write an article for the purpose of
promoting one’s hometown or a place one has visited. Based on the above information,
the Big Idea of this unit can be inferred as - “Interesting Travel, Seeing the World,

Opening Eyes, Promoting Heritage”.

Why: This unit focuses on the topic of “Travel”, which is related to students’
real life. They bring their great interest, curiosity and desire into the exploration of the
topic. Further discussions are included over the topic of “interesting places” through a
series of activities which involve talking about the interesting places they often visit,
going to various famous places in China, visiting interesting museums in the world or
exploring Singapore. Students will develop their learning skills and implement their
language skills in all aspects of their trip. By displaying or circulating students’ work,
students learn more about the interesting places that their peers visited and are
encouraged to explore new places. The entire learning process involves encouraging
students to pay special attention to different culture-oriented perspectives and with a

great motivation to get involved in the promotion of their hometown.

How: Passionate about life and willing to share, students will experience
different roles, participate in activities, and cooperate and communicate with each
other throughout the learning process, thus improving their ability to use language.
The teaching content for this lesson involves acting and playing games, which not
only enhances their motivation to participate in learning activities and brings into play
their learning autonomy, but also stimulates their desire to learn English and

motivates learning in a close-to-life teaching situation.
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Text Arrangement of the Unit

Content Text Type Sub-theme Context Moral Education
Chinese and
Foreign
Museums and Experience the cultural
Section A 1b Dialogue Architecture - The
interesting places value of museums
Cultural Value of
Museums
Science and Interesting places Share the travel
Section A 2a-2d Dialogue
Technology around experience
Different museums
Narrative Cultural Value of Make a poster through
Section A 3a in different
Text Museums making notes
countries
Cultural Places of interest
Identity and cultural
Section B 1b- 1c Dialogue Landscapes in and food culture in
confidence
China China
Cultural Practices,
Location, cultural
Cultural Promote (introduce)
customs and cultural
Section B 2b Exposition | Landscapes of their hometown
landscape of
Major Countries in through making notes
Singapore
the World
Deepen students’
Cultural Practices
cultural confidence and
and Cultural Expository essay on
Section B 3a-3b Exposition enhance their sense of

Landscapes in

China

China (hometown)

identity with Chinese

culture
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2.2 Analysis of the Students

Students in Grade 8 are a group of learners who are full of interest in learning
English, and are willing to participate in learning activities. They have the desire to
learn cooperatively with their peers, and are willing to work with others to complete
learning tasks. They are able to use the titles and pictures accompanying the text to
help them understand and discover the relationship between the topic sentence and the
content of the passage. They can also use the vocabulary and grammar they have
previously learned to make short narrative and primary communication around the
relevant topic and what they have read in a specific context. They can express
information and opinions concerning familiar topics and describe their own feelings,
attitudes and opinions, and are willing to use charts, posters and self-made picture

books to show what they have learned.

However, students do not have sufficient sense of perception and experience of
cultural diversity such as knowledge of tourism culture (important cultural icons, etc.)
and customs of major countries in the world. As a result, when expressing their
personal opinions and attitudes, while they are able to provide plenty of reasons for
their views, the ideas employed for expressing the reasoning do not seem to be clear
enough, with relatively little sense of connection and coherence. Therefore, a question
must be asked during designing of the lesson: how can instructors provide students
with ample linguistic support so that they get ready to present their ideas coherently?
By the end of this unit, students will be able to use the present perfect tense to
describe the places they have visited and their feelings about them and to strengthen
their cultural confidence by being more exposed to different cultures, promoting their

hometown and sharing the Chinese culture with others.
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2.3 Teaching Objectives of the Unit

Teaching Objectives of the Unit

Language

Ability

By the end of the unit, students will

1. be able to express orally, in the language they have
learned, the places they have visited and how they feel about
them

2. be able to describe places visited in writing using the
present perfect tense

3. be able to promote and publicize their favorite places or

hometowns orally and in writing

1. be able to analyze the meaning of words through context,

Thinking
lexical properties and word formation
Core Quality . . . .
2. be able to consolidate learning by taking notes on reading
1. understand a brief and basic introduction to the various
Competences
Cultural | museums, theme parks and places of interest
Awareness | 2. develop a preliminary understanding of the language,
food, climate and characteristics of Singapore
1. be able to use group activities as an opportunity to
communicate positively and confidently in English with
other students about the places they have visited and their
Learning
personal feelings
Ability
2. be able to develop cross-cultural awareness and cultural
confidence through learning about a variety of different
cultures
Ideological | To gain a general knowledge of the cultures of different countries,

and Political

Education

establish a correct cultural outlook and develop an awareness of passing

on China’s excellent traditional culture.
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2.4 Analysis of the Lesson Contents

The title suggests that this is an expository essay about Singapore, and the topic
belongs to the sub-theme “Tourism and Culture” under “Man and society”. The author
introduces Singapore from 4 main perspectives: language, food, attractions, and
climate. These four aspects are those of greatest concerns from the perspective of a
tourist. Reading the article, students can easily summarize the main idea of each
paragraph and understand that the targeted readers of this article are Chinese tourists.

Since the target audience being set by the author are Chinese people, he hopes
that more Chinese people will make be able to visit and experience Singapore after
reading this article. This focus on Chinese people can be inferred from the fact that we
can see a re-occurrence of “China” and “Chinese” in the text. In terms of grammar,
the second person is used as the subject of the sentence, and the main tense is the
present perfect tense. It’s easy to see that the author, confident about Singapore’s
attractions and culture, sincerely wants to showcase the best and most wonderful
facets of Singapore for Chinese tourists.

This is an expository essay introducing Singapore, the structure of which is
formed by two main text lines, one explicit and one implicit. The explicit line speaks
about Chinese travel concerns “language-food-attraction-location”, while the implicit
line focuses on the Chinese expectations “barrier-free communication-nice Chinese

food-particularity-superiority”.

2.5 Teaching Objectives of the Lesson

(1) Students will be able to read essays introducing Singapore, understand the
main idea and extract information about Singapore such as information pertaining to
location, language, food, tourist attractions, weather, etc.

(2) Students will be able to design a mind map based on the basic information
extracted about Singapore from the text and deliver an oral presentation about
Singapore to their peers based on the mind map.

(3) Students will be able to work in groups to design and produce a poster of
their favourite place or their hometown based on the structure they have learned in

this unit.
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2.6 Key Teaching & Learning Points

Use notes or a simple mind map to sort out basic information about Singapore

and be able to retell the information there based on the content of your notes.

2.7 Anticipated Teaching & Learning Difficulties

In order for students to learn to describe and publicize their home country by
collecting and sorting information out about Singapore, they are supposed to
categorize information about Singapore and should be provided them with as many

mind-mapping templates as possible.

2.8 Teaching Methods & Learning Strategies

2.8.1 Teaching Methods
The Situational Teaching Method was developed by British applied linguists

from the 1930s to the 1960s. It is a teaching method in which the teacher purposefully
introduces or creates a vivid and concrete scene with certain emotions, mainly images,
in order to induce certain attitudinal experiences in students. In this lesson, the teacher
guides the students to understand the text in depth by creating a scene in which a
friend invites them to Singapore.
2.8.2 Learning Strategies

Cooperative Learning, which originated in the 1970s, is a student-centred
learning model based on student-to-student communication and cooperation, focusing
on the development of students’ practical communicative skills. In this lesson,
students work in small groups to create a poster about their hometown and present it

to develop diverse and creative thinking.

2.9 Teaching Aids & Materials

Multi-media teaching materials, blackboard, teaching aids, learning plans, and

assessment scale cards
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2.10 Teaching Activities

2.10.1 Teaching Flowchart

Activity 1 - Teaching objective |

Create a context to activate students' thinking
by planning for their trip to Singapore.
(Understanding 3 mins)

Activity 6 - Teaching objective 2

With the teacher's guidance, students sort
out and summarize factual information,write
down 4 reasons for visiting Singapore.
(Applying 7 mins)

) 4

=

=

Activity 2 - Teaching objective 1

Students look at the headings, use ski

and the first sentence of each paragraph to
help them understand the main idea of the
passage. (Understanding 7 mins)

Activity 3 - Teaching objective 2

Students read the first and second paragraphs
carefully and complete the tasks given to

guide them in understanding Singapore.
(Understanding 5 mins)

\ 4

Activity 5 - Teaching objective 2

Based on a mind map on the blackboard,
students briefly introduce Singapore
.Students are guided to work on their
speaking skills. (Applying 5 mins)

Activity 4 - Teaching objective 2
Read the third and fourth paragraphs and

complete the correct and incorrect
judgements and questions to guide students

to a complete understanding of Singapore's
culture. (Applying 5 mins)

Activity 7 - Teaching objective 3

Students work in groups to create a poster for
their home country based on the information
they have sorted out and to develop a sense

=)

Activity 8 - Teaching objective 3

Group members present to the class the
posters they have drawn for their hometowns,
guiding students to pass on the culture of

of cooperation, (Innovating 7 mins)

their hometowns, (Innovating 6 mins)

2.10.2 Teaching Procedures

Learning Objectives

Learning Activities

Learning Assessment

1. Read the introduction
to Singapore to
understand the main idea
and extract information
about Singapore, such as
information pertaining to
location, language, food,
tourist attractions,
weather, etc.

(Understanding 15 mins)

Activity 1: Students talk freely to
discuss what they know about

Singapore, followed by a study of
Singapore’s geographical location

in relation to China.

Observe whether
students can engage in
interaction and
communication and
actively share their
existing personal
knowledge and

experience of the topic.
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Activity 2: Students first think

about the title “Singapore is a(n)
place.” Then they skim

read to quickly identify the key

words in each paragraph.

While-reading i
Fast reading location L
L Lo B et
population - g
Find out the key words of
each parageaph. food
Tip 1: Skimming for the 700
main idea without -
reading every word. .
weather {

Activity 3: Students read the first
and second paragraphs carefully

and answer:
Whilereading |

(IS NP Read Para.1 and underline the answers.

What languages can we speak in Singapore? Why?

hree fourths

safe place to take

population are Chin

On the o nd, S

place to practice

Observe whether
students are able to
respond and give
feedback correctly to the

questions asked.

Purpose of Design: The teacher interacts with the students through teacher-student

question-and-answer interaction, creating a context with her own planned trip to Singapore.

Students are guided by the teacher to develop their reading skills by looking at headings,

looking for keywords, looking at the first sentence of the passage and extracting information

about Singapore step by step from identifying words to sentences while the teacher guides

them to summarize and organize core sentences.

2. Work on a mind map
according to the basic
information extracted
about Singapore, and give
a brief oral presentation

about Singapore to a

Activity 4: Students read the third
and fourth paragraphs and complete

the reading activities.
While-reading

1. 1t might seem normal to go to a zoo when it's dark.

Read Para.3 and carrect the false statements below

2. It’s better to see lions and tigers during the daytime

because they will probably be awake.
3. At Night Ssfari, people can watch animals in a less
natural environment in Singapore. m

Whether students can
give correct feedback on

the questions.
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partner.

(Applying 17 mins)

- 2 T e
‘While-reading
[FIETESCIEN  Read Para.4 and answer the questions.
1.What’s the weather like in Singapore? Why?

It’s always hot in Sinapore because it is so close to the equator.
2. What’s the best time to visit Singapore ? Why?

You can choose to go whenever you like because the
temperature is almost the same all year round.

Activit): 5 Students woirk in small
groups with the teacher’s guidance
to sort out and summarize factual
information about Singapore and
complete a mind map.

Post-reading

What do you think of Singapore?

?

ol
Activity 6: Based on a mind map,

students briefly introduce

Singapore to their peers.

Spacial
Night Safari
More natural

Tip 4: Making Notes
After reading, write down the things you have learned, We
Iways remember things better if we take time to reflect.

Whether students use the
language they have
learned to communicate
in small groups and sort
out information about
Singapore on a mind

map.

Whether students use the
language they have
learnt to introduce
Singapore while working
in pairs, giving
encouragement and
proper feedback to one

another.

Purpose of Design: The aim of this part of the lesson is to guide students to acquire various

reading skills while learning vocabulary and core language skills relevant to the text through

a deeper contextual understanding. With the guidance of the teacher, students slowly work

their way from the main idea to the details of the text, while developing the skills of making

notes. Students work with their peers to draw mind maps and apply note-taking skill to

enhance their knowledge of mind maps, further comprehend the text, internalize the

language and lay the foundation for language output.
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3. Compare Singapore Activity 7: Students work in groups | Students report to the
with a place you like and | to create a poster of their hometown | class on the hometown
work in groups to design | based on the information they have | posters produced by
and produce a sorted out. their group.

promotional poster.
Post-reading I

(InnOVatlng 13 mlns) I G| Make a poster and list the reasons for

visiting our hometown.

Size and location:
Population:
Weal

Activity 8: Group members present
to the class a hometown poster

created in collaboration by the

group.

Purpose of Design: This learning activity aims to help students creatively use the language
they have learnt in a transferable context to design a poster promoting their hometown and
present it to the class. Students combine and utilize their knowledge and experience from
textbooks and real life, developing their language skills in the process of making posters,
exchanging information and introducing their hometown to their peers, and developing a
preliminary awareness of cultural landscapes, cultural confidence and promotion of Chinese
culture. In practice, teachers can integrate the last teaching activity with the second lesson to

accommodate the needs of students at different levels.

Assignment Design:

Compulsory: 1. Introduce Singapore to your friends or parents.
2. Finish 2d on Page 71.

Optional: Make a guide book about your favorite city.
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2.10.3 Blackboard Layout Design

PRI

Hello

Unit © Have you ever been to a museum?

Reading

}anguage

Singapore

2.10.4 Evaluation Chart

Please tick  if you have completed

* %

* K&

Poster Content

1. introduction to the scenic
spots of your hometown

2. introduction to the food of
your home country

Layout Design

3. rich color collocation

4. well-designed layout

41




[

=1

|




I MR
(=) BRBHZI

Have you €ver been

to a museum?

Language Goal:
Talk about

past experiences

'? , L have. I went to the Na'hamT\
|e.r|ce. Museum last year. };ou}
I'T\

¥ 4& %ﬁﬂo a h|s1'orx muse.u

Let's go to one

Which of these places would you like to visit? Rank them from 1 (most)

to 6 (least).
space museum history museum art museum
water park 700 amusement park

@ Listen. Have these students ever been to these places? Check (¢) the boxes.

Science History Art Nature Space
museum | museum | museum | museum | museum

Claudia

Sarah v

A: Let’s go somewhere different today.

Ask and answer questions | B: OK. Where do you want to go?

about the places in 1b. A: Have you ever been to the space museum?
B: No, I haven’t. How about you?

A
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Look at the map of the
town. Listen and C circle>
the places you hear.

Listen again and ‘circle > T for true or F for false.

Conversation 1 Conversation 2 Conversation 3

1. Tina went to the space |1. Linda has been to the 1. Frank had a great time
museum last year. T/F amusement park. T/F at the water park. T/F

2. John has never been 2. Linda went to the amusement | 2. Frank’s friend has never
to the space museum. park yesterday. T /F been to the water park.
T/F 3. Linda is going to the T/F

3. They are going to take amusement park againby | 3. Frank and his friend are
the subway. T/F bike. T/F going skating. T/F

Look at the map in 2a and make conversations about the places.

A: Have you ever been to the space museum?
B: Yes, I have. How about you?

A: No, [ haven't.

B: Oh, it’s fantastic. Let’s go tomorrow.

A: OK. How are we going to get there?

B: We can take the subway.

2d  Role-play the conversation.

Anna: I went to the film museum last weekend. Have you ever been there?

Jill:  Yes, I have. I went there back in April.

Anna: It’s really interesting, isn’t it? It’s a great way to spend a Saturday
afternoon.

Jill: ~ Yes, I love all the old movie cameras there. I learned about the
inventions that led to color movies, too.

Anna: So, what did you do on the weekend?

Jill: T camped in the mountains with some friends. We put up a tent and
cooked outside.

Anna: That sounds fun. I've never been camping.

Jill:  You should try it!

44



--.o.--Haveyoueverbeentoamuseum?-..--....-a--...---oo. UNIT9 cccccece:

3a Three students talk about the most | 1. Which three museums do the
' interesting museums they have students talk about?
ever been to. Read the magazine 2. What do you think is the most

article and answer the questions. interesting thing about each

museum?

Ken: The most

interesting museum I've ever been to is the American

Computer Museum. They have information about different
computers and who invented them. The old computers were

much bigger. It's unbelievable that technology has progressed
in such a rapid way! I've also learned that there was a special computer. It could play
chess even better than humans. I wonder how much more computers will be able to
do in the future.

Amy: I've recently been to a very unusual museum
in India, the International Museum of Toilets. I just

couldn’t believe my eyes when I saw so many different
kinds of toilets there. The museum teaches people about
the history and development of toilets. It also encourages

governments and social groups to think about ways to

improve toilets in the future.

Linlin: Last year I went to the Hangzhou National
Tea Museum. It’s a relaxing and peaceful place near
a lake. The tea art performances show how to make
a perfect cup of tea with beautiful tea sets. Watching
the tea preparation is just as enjoyable as drinking
the tea itself. I've finally realized why my grandpa

loves drinking tea and collecting tea sets.

Bb Read the article again and answer the following questions.

1. What does Ken say about the American Computer Museum?
2. What can we learn at the International Museum of Toilets?

3. Why is the Hangzhou National Tea Museum a nice place to enjoy tea?

3‘ Which of the underlined make (something) better quiet
words in the passage have
s A become better made
the following meanings?
uncommon quick
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Have you ever been to a science  Yes, |'ve been to a science museum./

‘museum? No, I've never been to a science museum.
Have you ever visited the space  Yes, | have. | went there last year./
‘museum? No, | haven't.

I've been to the art museum Me, too. And I've also visited the nature
many times. museum.

I've never been to a water park. Me neither.

Put the correct forms of the verbs in the blanks.

=
e

1. A: Do you want (come) to the space museum?
B: No, I've already (be) there three times.
2. A: Have you (see) the robots at the science museum?
B: Yes, I (go) there last weekend.
3. A: Let’s (spend) the day at the zoo.
B: Well, I've already (be) there a couple of times, but I'm
happy (go) again.
4. A: How about go) to the art museum? There are some special
German paintings there right now.
B: Sure. When do you want (go)?
5. A: Have you ever (visit) the history museum?
B: No, I've never (be) there.

Fill in the blanks with the correct forms of the verbs in brackets.

Most of us (see) Mickey Mouse, Donald Duck and other famous
Disney characters in cartoons before. But have you ever (be) to
Disneyland? Disneyland (be) an amusement park with a special
theme — Disney characters and movies. There (be) many exciting
rides, lovely restaurants and fantastic gift shops there. You can also
(see) the Disney characters walking around the park. And have you ever

(hear) of a Disney Cruise? This (be) aboat ride
with a Disney theme. You can (take) a ride on the boat for several
days and eat and sleep on it. On the boat, you can (shop) and have
Disney parties before you (arrive) at the Disney island.

@# Answer the survey questions and then ask your partner.

Have you ever ... You Your partner
been to another province in China? "
lost something important?
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Match the pictures with the names.

the Terracotta

Army
~ the Great Wall
~ the Bird’s Nest
_ the Palace Museum

Listen to a student interviewing a foreign student. Check (¢) the
questions you hear.

Have you visited the Palace Museum?
____ Have you been to the Great Wall?
_ Haveyou been to the Bird’s Nest?
_ Have you seen the Terracotta Army?
_ Haveyou tried Chinese food?

Listen again and take notes.

Name:

Country:

How long in China:

Places visited:
Food:

Have you visited ...?
‘What places have you been to? Have you been to ...?
Ask your partner.

Have you seen ...?2
Have you tried ...?
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2a What do you know or want to know about Singapore? Discuss it with
your group.
2b Read the article. How many reasons can you find for visiting Singapore?
Making Notes
Singapore — A Place You Will After reading, write down
Never Forget! three or more things you have

learned. We always remember

things better if we take time
thousands of tourists from China, this small | ¢ reflect.

Have you ever been to Singapore? For

island in Southeast Asia is a wonderful and
safe place to take a holiday. On the one hand, more than three quarters of the
population are Chinese, so you can simply speak Putonghua a lot of the time.
On the other hand, Singapore is an English-speaking country, so it’s also a good
place to practice your English!

Have you ever tried Chinese food outside of China? Maybe you fear that
you won't be able to find anything good to eat when you travel. In Singapore,
however, you'll find a lot of food from China; you won't have any problem
getting rice, noodles or dumplings. Singapore is also an excellent place to

try new food. Whether you like Indian food, Western food or Japanese food,
you'll find it all in Singapore!

Most large cities have zoos, but have you ever been to a zoo at night? Singapore
has a Night Safari. It might seem strange to go to a zoo when it’s dark.
However, if you go to see lions, tigers or foxes during the daytime, they’ll
probably be asleep! A lot of animals only wake up
at night, so this is the best time to watch them. At
the Night Safari, you can watch these animals in a

more natural environment than in a normal zoo.

One great thing about Singapore is that the
temperature is almost the same all year round.
This is because the island is so close to the
equator. So you can choose to go whenever
you like — spring, summer, autumn or winter.

And, of course, it’s not too far from China!
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The statements below are false. Use information from the article to
correct them.

1. Most people in Singapore only speak English.
2. Itis not easy to get many different kinds of good food in Singapore.
3. It is better to see lions and tigers during the daytime because they will

probably be awake.

4. It is best to visit Singapore in the autumn.

Fill in the conversation about Singapore using the information from
the article.

A

m > m

@ >

A:
B:

Make notes about Singapore. Write down anything that you remember.

: I'm going to Singapore next week. you ever there before?
B:

Yes, I've to Singapore many times. It's my favorite country to visit in
Asia.

: What languages do people there?

: Mostly Chinese and -

: What about the food? Is it good?

: It’s excellent! you ever tried Indian food? Indian food is really good

in Singapore.

: I see. Have you heard of the Night Safari? Someone told me to go there.
: Yes! I been to the Night Safari. It was really exciting to the

animals in the dark.
And is it always in Singapore?
All round! It’s always summer there!

Do not look at the article.

Make a list of facts
about your hometown Population:

Size and location:

or a place you have Weather:

been to. Think about History:

these topics. Places to visit:

Things to eat:
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Section A 1b

Sarah: I'm bored, Claudia. Let’s do something interesting.

Claudia: Have you ever been to a science museum?

Sarah: Yes, I have. I went to the National Science Museum last year. Have you ever
been to a history museum?

Claudia: No, I haven’t.

Sarah: Me neither. Let’s go to one tomorrow.

Claudia: Well, that sounds good, but I’m not interested in history.

Sarah: Really? I didn’t know that. Well, how about the art museum? Have you been to
the art museum?

Claudia: I’ve been to the art museum many times.

Sarah: Me, too. But I’d like to go again. Hmm, let’s see... how about the nature
museum? I’ve been there a few times.

Claudia: So have 1. I went there on our last school trip.

Sarah: I know. Let’s go to the space museum. I’ve never been there.

Claudia: That’s a great idea. I went there last year, but I’d like to go there again.

Section A 2a, 2b

Conversation 1

John: Hey, have you ever visited the space museum, Tina?

Tina: Yes, I went there last year. Have you ever been there, John?

John: No, I haven’t.

Tina: Well, I’d really like to go there again.

John: Great. What bus do we take to get to the museum?

Tina: We can take the subway. The station is near the museum.

Conversation 2

Kim: Hi, Linda. Have you ever been to the amusement park?

Linda: Yes, I have, but a long time ago. I remember it was really fun. There were so
many exciting things to do there.

Kim: Do you want to go again next week?

Linda: Sure. I think that would be a great idea.

Kim: Do you think we can ride our bikes there?

Linda: Of course! It’s not very far away. It’s just on Green Street, behind the zoo.
Conversation 3

Tom: Have you ever been to the water park, Frank?

Frank: No, I’ve never been there.

Tom: Neither have I. Let’s go there together!

Frank: I’d really love to go, but I don’t have any money.

Tom: Well, let’s go skating instead. There’s a great new place for skating in
River Park on Center Street.

Frank: That’s a great idea. Could I borrow your bike? I want to go home to get my
skates.
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Section B 1b, 1¢

Boy 1: So, Peter, how long have you been in China?

Boy 2: I’ve been here for two weeks, but I’'m going back to Australia tomorrow.

Boy 1: Have you traveled much?

Boy 2: Yes, I have. I’ve seen many interesting things.

Boy 1: Have you visited the Palace Museum?

Boy 2: Yes, I have. I went there last week. It was wonderful. There were so
many beautiful treasures.

Boy 1: And have you been to the Great Wall?

Boy 2: Oh, yes. I loved it, but there were too many people. I’ve also been to the Bird’s
Nest.

Boy 1: Wow, great! Did you go anywhere outside Beijing?

Boy 2: Yes. I went to see the Terracotta Army in Xi’an. It was fantastic.

Boy 1: OK. Have you tried Chinese food?

Boy 2: Oh, yes. I love Chinese food.

Boy 1: Do you have a favorite dish?

Boy 2: I love Beijing Duck. It’s so delicious.

Boy 1: Thank you for your time and have a safe trip home.

Boy 2: Thank you.
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